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A. Introductory Statement

Saplings is a Special School for children who have a diagnosis of Autism and complex needs.
We have an obligation to our students and their families to provide an educational setting that
caters to all needs that may arise. We understand that in addition to the main traits of autism
that ‘behaviours of concern’ are a natural part of our school and look upon it as an
opportunity for children to learn. We do not view such ‘behaviour of concern’ as
unacceptable, but as a need that must be met.

In this way, we understand that the root of all behaviour is communication, and we support
each child in developing an emerging sense of emotional literacy and intelligence aswell as
teaching and replacing behaviours of concern with alternative behaviours. We do this through
a multidisciplinary evidence-based approach applying a combination of positive behaviour
strategies.

It is a condition of admission to Saplings Special School, Dublin that this code of behaviour
is accepted by parents/guardians prior to their child’s admission.

It is a further condition of admission to Saplings Special School, Dublin that any ‘behaviours

of concern’ which may affect the health and safety of the school community are disclosed
prior to acceptance.

B. Rationale

It is a requirement under the Education Welfare Act, 2000, Section 23 (1) which refers to the
obligation on schools to prepare a code of behaviour in respect of the students registered at
the school. It details in Section 23(2), that the Code of Behaviour shall specify:

A. The standards of behaviour that shall be observed by each student attending the school;
B. The measures that shall be taken when a student fails or refuses to observe those standards;

C. The procedures to be followed before a student may be suspended or expelled from the school
concerned;

D. The grounds for removing a suspension imposed in relation to a student;

E. The procedures to be followed in relation to a child’s absence from school.

This policy has been developed in the context of Saplings Special School, Dublin being a
school which caters for children with autism and complex needs. Some of our students may
exhibit ‘behaviours or concern’ from time to time. These students will have a Positive
Behaviour Support Plan (PBSP) which directly links to the school’s code of behaviour policy.
Under section 23 of the Education (Welfare) Act 2000, the Board of Management of each
school must prepare and make available a code of behaviour for its students. The Act requires
that the school code of behaviour is prepared in accordance with Guidelines issued by the
National Educational Welfare Board (NEWB) 2008.

These Guidelines have been used to assist us in the preparation of the school’s Code of
Behaviour and we will continue to refer to these guidelines if and when required.



C. Relationship to School Ethos

Saplings School ethos is to support individuals with a diagnosis of autism and their families;
assisting them to achieve their full potential and participate in their family and community
life, through the provision of holistic evidence-based services, celebrating each individual’s
dignity, unigueness and right to an optimal education.

D. Aims of this Policy

To ensure an educational environment that is guided by our ethos as stated above.
To allow us to work in an orderly way where children are helped to progress in all
aspects of their development.

To create an atmosphere of respect, tolerance and consideration for others.

To create a school community that celebrates diversity and helps everyone within to
contribute in a positive and unique way.

To promote positive behaviour and self-regulation, recognising the differences
between children and the need to accommodate these differences.

To ensure the safety and well-being of all members of the school community.

To assist Parents/Guardians and pupils in understanding the systems and procedures
that form part of the code of behaviour and to seek their co-operation in the
application of these procedures.

To ensure that all Positive Behaviour Support Plans (PBSPs) and Individual Education
Plans (IEPs), develop emotional literacy, positive behaviour and self-regulation.

To ensure that all school staff members know that reliance on punishment as the
primary means of behaviour control is unacceptable.

To ensure that all changes to PBSPs and IEPs are supported by data.

1. Standards of Behaviour

We will employ various procedures and strategies to guide the behaviour of students in the
school, and endeavor to enable them to attain the following objectives.
In this way each pupil will learn to:

Display socially acceptable school behaviours more often than socially unacceptable
behaviours.

Respect other children and staff in their environment and will learn to respect the
property of the school, and of the other students and staff.

Demonstrate various coping strategies and self-regulation strategies (academic, social,
self-care, daily living etc.) as a replacement to ‘behaviour or concern’.

Be expected to attend school on a regular basis and to be punctual.



Be expected to do his/her best both in school and for homework, where appropriate.

2. Whole school approach to Promoting Positive Behaviour

2.1 Staff

The whole school community will be responsible for the implementation of the Code
of Behaviour.

Every effort will be made by all staff members to adopt a positive approach to pupils’
behaviour in school. The school places greater emphasis on positivity and praise than
on sanctions in the belief that this will promote desirable behaviour.

Student behaviour will be reviewed frequently by the Behaviour analyst, along with
the class teacher and in-school management team, as appropriate.

The school Behaviour Analyst shall frequently conduct trainings on PBSPs and the
various procedures within them.

A core group of our permanent staff members will be trained in an initial 22 hours of
Professional Crisis Management (PCM), the Principal and Behaviour Analyst will
advise on the size of this cohort depending on our needs.

All other permanent and one year contract staff will receive 14 hours of PCM
training; with primary focus on the de-escalation, and emphasis placed on physical
intervention being a last resort after all other strategies have failed and the individual
poses a threat to the welfare and safety of themselves, other students, staff or are at
risk of doing major damage to property.

All staff members will request the assistance of others, if necessary

The school’s SPHE curriculum, and when age appropriate the Junior Cycle Priority
Learning Units of Personal Care and Living in a Community, in conjunction with a
student’s PBSP is used to support the Code of Behaviour. It aims to help our children
develop communication skills, appropriate ways of interacting and behaving, and
conflict resolution skills. It aims to foster self-esteem and to help children
accommodate differences and develop citizenship.

Parents/Guardians, teachers, behaviour analysts, and SNA’s are all involved in
developing goals for the SPHE section of each student’s SSPs (Student Support Plan)
along with all other curricular areas.

The school takes data related to students targeted behaviour(s) and is in a position to
provide data to Parents/Guardians.

2.2 Board of Management

The Board of management has ultimate responsibility for the implementation of all policies.
The Board has responsibility for the ethos of the school and having overall responsibility for
learning within the school. In particular the Board will:



Review the Code of Behaviour on an annual basis and decide on what, if any
changes, should be made to it, before they will ratify it.

Support various staff trainings that the Code of Behaviour deems necessary -
Professional Crisis Management (PCM) etc.

Appreciate that breaches of the Code of Behaviour ultimately lies with them.

2.3 Parents/Guardians

We understand that parents are the primary educators of their child and we work together to
ensure that plans are implemented in a consistent and holistic manner across settings.
Without this some of our work will not ‘generalize’ beyond the school setting and
consequently may not be successful long-term for the child.

In particular:

The school recognises the importance of effective communication between itself and
parents. Parental involvement and cooperation are vital to the success of each
individual student’s programme.

Parents are required to be as honest and transparent as possible and discuss any
behavioural problems that may arise at home. This way we can make the greatest
contribution to a child’s development.

Parents input, review, and approval are always required before implementing Positive
Behaviour Support Plans (PBSP) and Student Support Plans (SSP).

A communication book exists for each student that goes between the parents,
guardians, SNA’s, and teachers.

All parents are asked to sign up to Aladdin and keep up to date with regular
notifications that are sent to the whole school and/or to individual classes/students.
All policies are available to parents upon enrolment of their child.

It is a condition of admission to Saplings School Rathfarnham, that this code of
behaviour is accepted prior to their child’s admission.

It is a further condition of admission to Saplings School Rathfarnham, that any
behaviours of concern which may affect the health and safety of the school
community are disclosed prior to acceptance.

Parents are required to:

Ensure their children attend school regularly and punctually.

Provide school with the necessary items that their child finds highly motivating to
enable them to learn.

Provide an effective continuum of learning by following the school PBSP, as best as
possible, within the home.

Attend training offered by the school Behaviour Analyst.

Encourage their children to do their best with their work.

Attend meetings at the school if requested.

Ensure their children have the necessary books and materials for school.

Inform the school of any and all medication their child may be on and subsequent
changes to the dosage of that medication.



Provide medical personnel with data (provided by school) if a child’s behaviour is

increasing as a result of or lack of prescribed medication.

e Request help and support from the school Behaviour Analyst who can draft a suitable
programme and support the implementation at home as best possible.

e Commit to this plan and the procedures within it.

2.4 Pupils

Each student who engages in ‘behaviours of concern’ that interfere with their learning will
have a PBSP which supports their SSP. Before implementation this is signed off by the
Principal, Behaviour Analyst, and Parents (see below in the event of non-signing off of a
PBSP).

e The PBSP will emphasize the development of socially appropriate behaviour rather
than the suppression or elimination of socially inappropriate ones. Changes to the
PBSPs and SSPs will be guided by the students’ progress, or lack thereof, indicated
by the data taken on targeted behaviours from the PBSP and SSP.

e We cannot be held liable if a desired change in a student’s behaviour is not observed
at home or in any other setting other than school, if the student’s caregivers are not
actively running the PBSP and/or any other techniques that the school has deemed
necessary for behaviour change.

e The Behaviour Analyst requires feedback and data for all behaviours of concern and
other problems observed outside of school, in order to provide help and support.

e We provide training and support for the appropriate running of PBSP and/or any other
evidenced-based strategies and techniques, upon request.

e |tisimportant to know that, in order to observe the most significant changes in
behaviour, the principles of Applied Behaviour Analysis, as well as any other specific
procedures and techniques in place for your student at the school, must be carried out
consistently in all settings, at all times.

2.5 Protocol for Non-Signing of BSP by a Parent/Guardian

In the event that Parents/Guardians do not agree with and will not sign off on the PBSP for
their child, the following procedure will be implemented in an effort to resolve matters.

e Behaviour Analyst and/or Principal, Parents/Guardians and any other relevant parties
will meet to discuss the element of the PBSP that is in question. Part of this discussion
will be to ascertain if the parent fully understands the procedure/intervention that is in
question. Reference should be made to the disclaimer sign-off on school mission,
policies and procedures by the parent upon enrolment (see 2.3 above).



The school will present the data and rationale behind their decision and try to agree a
common ground with the Parents/Guardians.

e In the event that the Parents/Guardians are still unhappy to sign off on the PBSP the
school will conduct a risk assessment to determine whether it is safe for the student to
continue to attend the school or whether he/she needs to be suspended in the interim.
This risk assessment will take into account the safety of the student themselves as
well as the safety of other students and staff.

e A further meeting will be held with the Parents/Guardians to discuss the results of the
risk assessment and the school’s subsequent decision. If the Principal deems it
necessary at this point to impose a suspension the board will be notified.

e The Board of Management will meet with the Principal to review the causes for
suspension and define the grounds upon which the suspension can be lifted.
These will be communicated to the parent.

3. Positive strategies for managing behaviour

3.1 Reinforcement

Reinforcement involves consequences that strengthen behaviour. To strengthen behaviour
means to increase the likelihood that it will occur again in the future.

At all times parents must work with the school to inform and ensure the availability of known
reinforcers. In particular:

» Staff must have access to any items that the students find highly reinforcing, in order
to bring about the most significant changes in behavioural goals and educational
tasks.

* Reinforcer assessments (preference assessments) will be carried out on a regular
basis with each student to ensure that the hierarchy of the reinforcing items are
appropriate and effective.

» Staff will spend time ‘pairing’ with students’ reinforcers to ensure that the
reinforcing value of each item is maximized.

* Reinforcing items are given on a strictly limited basis to ensure satiation with these
items does not occur. The access to a student’s most highly preferred items will be
clearly documented in each student Programme of Work (POW).

* Once anitem has been established as one of high value following a reinforcer
assessment, it may be reserved for a particular behavioural goal only. Staff rely on
the co-operation of parents to limit these items as much as possible in the home



environment also to ensure satiation does not occur, and they maintain their strong
reinforcing value.

» Data driven decision will be made for token economy systems to be introduced for a
student as an effective way to lengthen the time between reinforcer delivery, and to
expand the variety of reinforcers available to the students.

3.2 Classroom

Implementation of PBSPs that identify the function and reason behind each behaviour of
concern, and how to respond. Each PBSP must also contain a range of preventative strategies,
such as;

« Training and monitoring on the implementation of PBSP is ongoing.

» Appropriate goals in each student’s SSP, at the appropriate level for each student
(guided from initial and on-going assessments of student strengths and needs).

« Appropriate group activities, at the appropriate level for each student.

« A wide range of 1:1 and group activities.

« Data collection of each SSP and PBSP goal, to ensure that each goal can be moved on

» and/or changed frequently according to the student’s progress or lack thereof.

» Ensure appropriate ratios of adults: students in group situations, depending on needs
of each student.

 Individual token economies as required (either interval or response based), which
specify behavioural expectations for students working 1:1 with SNA’s and teachers.

 Individual reinforcement schedules (Differential Reinforcement of
Alternative/Other/Incompatible/Low Rates of Behaviour), which specify behavioural
expectations targeting one specific behaviour.

» Reinforcement schedules and visual schedules are clearly displayed.

« Various communication devices and functional communication training (L&mh sign
language, spoken language, AAC - Augmentative and Alternative Communication
devices, Picture exchange, etc.) to ensure that each student is continuously learning
how to communicate their wants and needs more appropriately and effectively (e.g.
teaching the students to request breaks, communicate that they are finished with
something, ask for help, ask for attention, etc.)

« Classroom management techniques that ensure a variety of activities and
methodologies to sustain pupil interest and motivation.

» General reinforcement for desirable behaviours (individual, group, quiet, and pivot
praise).

» Non-contingent access to reinforcing items or activities.

» Social Stories.

3.3 Reinforcing Areas of the School




PBSPs must continue to be run while children are in the playground and other reinforcing
areas of the school.

3.4 Home Behaviour Impacting Other Students

As students get older, they may learn to appropriately use technology at home, such as
mobile phones, iPhones, iPads, email, Facebook or other social networking, etc.

An isolated or one-time incident of intentional negative behaviour from 1 student to another
student from a home environment does not fall within the definition of bullying and, so, is not
addressed in our Anti-Bullying Policy but rather in this Code of Behaviour Policy.

An example of an intentional negative behaviour from home may include an offensive or
hurtful text message or other private messaging, a public offensive or hurtful statement on a
social networking site, etc.

In the case of this happening once, the parents should inform the school and the school
should assess the situation and determine what teaching and prevention strategies should be
put in place to prevent this behaviour from occurring again. Some examples include:

» Social stories

» Role-Play Scenarios

« Implementation of an Individualized PBSP that identifies the function and reason
behind this intentional negative behaviour and how to respond. Each PBSP should
also contain preventative strategies.

« Parent training of preventative strategies and response strategies/

» Appropriate goals in the student’s SSP, at the appropriate level for the student (guided
from initial and on-going assessments of student strengths and deficits).

» Proper data collection of each SSP and PBSP goal, to ensure that each goal can be
moved on and/or changed frequently according to the student’s progress or lack
thereof.

» Individual reinforcement schedule which specifies behavioural expectations targeting
the intentional negative behaviour.

3.5 School related activities (outside the school building)

All PBSPs should be run during school outings in as far as is possible.

4. Rewards and Sanctions

4.1 Rewards and acknowledgement of good behaviour




PBSPs along with SSPs, shall emphasise the development of desirable behaviours rather than
the suppression or elimination of undesirable ones. Reliance on punishment as the primary

means of behaviour control is unacceptable. Any intervention in managing behaviour should
emphasise rewarding of desirable behaviours rather than the punishment of undesirable ones.

Some interventions which may be found in individual student’s PBSPs and within their SSPs
to prevent behaviours of concern from occurring may include the following:

* Implementation of PBSPs that identify the function and reason behind each
behaviour of concern, and how to respond. Each PBSP should also contain
preventative strategies.

* Individual token economies (either interval or response based), which specify
behavioural expectations for students working 1:1 with SNA’s and teachers.

* Group token economies, which specify behavioural expectations within the group.

* Individual reinforcement schedules with accompanying strategies.

* Reinforcement schedules and visual schedules are clearly displayed.

* General reinforcement for ‘on task’ behaviours (individual, group, quiet and pivot
praise).

* Non-contingent access to reinforcing items or activities.

* Social Stories.

4.2 Strateqies for responding to inappropriate behaviour/
Aqgressive or Violent Misbehaviour

A large part of supporting our students and families involves the reduction of behaviours of
concern. We have an obligation to our students, families, and staff members to make the
focus on reducing undesired behaviours a priority. We also have an obligation to implement
behavioural interventions that are ethical and effective that start from the least restrictive
alternative, and that are based on scientific research. All key decisions that inform a pupil’s
programme are backed up with data.

General Guidelines:
In order to fully achieve these obligations and priorities and to keep in line with our ethos, as

above, this whole Code of Behaviour has been put in place. More specifically, these general
guidelines below have been written and put in place to help in this endeavour.



Saplings Special School, Rathfarnham, will ensure that manual restraints (PCMA) will not be
used as routine therapeutic procedures and that such procedures may be used only as a last
resort to prevent harm to self, others, or property. Where possible, all staff will be trained to
at least practitioner level of PCMA and small group of staff will be trained in the procedures
and theory of Professional Crisis Management (PCM) Practitioner P2 Level under the
guidelines provided by the PCMA. Primary focus is always on the prevention and de-
escalation procedures, and emphasis placed on physical intervention being a last resort after
all attempts at prevention and de-escalation have failed, and the individual poses a threat to
the welfare and safety of themselves or others.

Saplings Special School, Rathfarnham does not use exclusionary time-out procedures.
The use of mechanical restraints or chemical restraints shall be prohibited.

Interventions which may be found in individual student’s PBSPs for responding to
behaviours of concern may include the following:

- Low Arousal Approach

- Environmental re-arrangements

- Planned ignoring

- PCM personal safety techniques

- PCM transportation techniques (due to space limitations this is not accessible in all areas of
the school)

- PCM vertical immobilization techniques

- PCM prone immobilization techniques (due to space limitations this is not accessible in all
areas of the school)

*Note PCM may not always be in a student’s PBSP, however if it is required parents will be
immediately alerted and an amendment made to PBSP.

4.3 Involving parents the in management of Behaviours of

Concern

Parents will be alerted to serious ‘behaviours of concern’ immediately through verbal or
written communication.

« Parent approval and signature is required for all PBSPs in which behaviours of
concern are targeted for reduction.

« Parents are invited in as needed, to meet with the school behaviour analyst to discuss
behavioural progress or lack thereof and to discuss any behavioural problems seen at
home.

» Parents will be kept informed of any changes made to their child’s PBSP at school.



Parents will be consulted if part of the school PBSP implementation requires home
support.

« Parents may be offered training in PCM and in other behaviour management
techniques.

It is recommended that any serious ‘behaviours of concern’, as indicated above, that occurs at
home should be reported to the school immediately.

4.4 Managing Aqggressive or Violent Behaviour in public

e Student’s PBSPs should be followed at all times, in so far as possible, when out in
public.

e The PCM mat does not come on public outings.

e We will use PCM Transportation and/or PCM Vertical Immobilisation if necessary.

e Staff carry an identity card with the school contact details on it, to hand to any
member of the public who may have questions about anything they observed.

e |f astudent is showing any signs of pre-crisis, or there are any reasons for concern on
a given day, the community outing will be postponed.

4.5 Reduced School Days

A reduced school day is defined as:

» Areduced day in school where, by arrangement with the school authorities, a student
arrives to school after the usual starting time or leaves before the end of the school
day, and/or:

« Areduced week where, by arrangement with the school authorities, a student may not
attend the full five days each week.

Reduced school days are not used as a sanction, offered as an alternative to a sanction, or
used as a behavioural management tool. Reduced school days will only ever be considered in
very specific circumstances such as, supporting a student to return to school after a period of
absence, or as part of a transition or reintegration intervention, based on the needs of
individual students or due to a medical or mental health-related condition or due to other
exceptional circumstances.

We will have clear evidence-based reasons for considering a reduced school day as a relevant
and appropriate intervention with the best interests of the student at the core of the decision.

Tusla will be notified when any student is on a Reduced school day. We will also obtain
written consent from parents/guardians to place students on a reduced school day.

A plan for the reduced school day intervention which will specify the following:
e Start, end/review dates.
* Any educational supports or interventions to be provided for the student during the
period of the reduced school day.



* The actions required to support the student’s return to school and reintegration to a
full-time school day.

We will employ a graduated regime of school attendance which increases steadily and
incrementally towards full attendance, but this will be dependent on the student meeting their
criteria to progress in school time duration.

We will also employ a graduated regime of steadily and incrementally decreasing school

attendance if the student is continuously exhibiting behaviours of concern to go against the
criterion for the student to return to full school days.

4.6 Placement Review

Occasionally, concerns regarding the suitability of a child’s continued attendance at the
school may arise. In such circumstances, a review of the school’s ability to continue to meet
the child’s needs, safety, and the safety of others may be necessary.

Any such review will be undertaken by a committee appointed by the Board of Management,
in conjunction with the Principal, Behaviour Analyst and other relevant staff members.

Parents/guardians should be kept informed of any concerns that might arise in relation to their
child’s continued attendance at the school at the earliest opportunity. Parents/guardians will
also be given an opportunity to engage in the discussion surrounding the placement and
concerns that arise from the case itself.

In the event that it is determined that the child is not suitably placed in the school, having
regard for the realistic service options available at the time, the BOM may request a multi-
disciplinary team assessment be carried out to determine the best options for the specific
child.

Student’s needs and abilities will be continuously monitored, assessed and reviewed. Where
it is felt that the student is ready to begin a transition/integration program into a mainstream
setting, a review will be undertaken by a committee appointed by the Principal, in
conjunction with the Behaviour Analyst and other relevant staff members. The Board of
management will be kept updated on this.

Parents/Guardians will be given the opportunity to engage in the discussion surrounding the
transition to another setting. The school will engage with the transition process with the other
school with all the necessary documentation and supports to best support the students’
transition to the new school setting.

5. Suspension / Expulsion

Schools are required, under section 23(2) of the Education (Welfare) Act 2000, to include
their procedures for suspension and expulsion in their Code of Behaviour. In drafting our



suspension and expulsion policy referred to Developing a Code of Behaviour: Guidelines for
Schools, NEWB, 2008(Ch. 10 Suspensions and expulsions: legal and procedural
requirements, Ch. 11 Suspension, Ch. 12 Expulsion). The entitlement to education is
protected in a range of constitutional and legal provisions and in human rights Conventions.
These legal protections for the individual student’s right to education mean that decisions to
suspend or expel a student are open to appeal and may be subject to judicial review by the
High Court (Section 29 of the Education Act 1998).

We have a successful record of education of our students. This is mainly attributable to:
« A positive culture that encourages everyone in the whole school community to do
their best.
» Modelling and encouragement of continuous learning and development throughout
the school community.
« Appropriate programmes and methodologies used in school. PBSPs and SSPs are
developed for the students and progress monitored carefully.
» The expertise and dedication of the staff.
» The close involvement of the parents with the school; in the implementation of the
programmes and the management/ modification of behaviour problems.
« The quality of communication with the parents on a very frequent basis. In particular,
are promptly advised of any problems.
However, despite these strategies, serious incidents may occur which may result in

suspension and expulsion. The Board has a duty of care to all its students and staff to provide
a safe environment everyone can have trust in.

5.1 Suspension

Before suspending or expelling a pupil, the Board shall notify the Educational Welfare
Officer in writing in accordance with Section 24 of the Education Welfare Act.

Suspension should be a proportionate response to behaviour that is causing concern.
Normally, other interventions will have been tried before suspension, and school staff will
have reviewed the reasons why those interventions have not been successful. The decision to
suspend a student requires serious grounds such as that the student’s :

» behaviour has had a seriously detrimental effect on the education of other students,

« continued presence in the school at this time constitutes a threat to safety,

 responsible for serious damage to property,

« demonstrated serious aggressive, violent behaviour towards a staff member or another

pupil.



A single incident of any of the above may be grounds for suspension.

Process:

Where suspension is being considered, the parent(s) of the student concerned will be invited
to come to the school to discuss their child’s case.

Where it is necessary to ensure that order and discipline are maintained and to secure the
safety of the pupils, the Board of Management may authorise the Chairperson or Principal to
sanction an immediate suspension for a period not exceeding three school days pending a
discussion of the matter with the parents.

Prior to suspension, where possible, the Principal may review the case in consultation with
behaviour analyst, teachers and other members of the school community involved, with due
regard to records of previous behaviours of concern, their pattern and context, sanctions,
other interventions used and their outcomes along with any relevant medical information.

In the case of decision to suspend made by the Board of Management, an appeals process will
be provided by the Patron.

5.2 Expulsion

Expulsion may be considered in extreme cases, in accordance with the Rules for National
Schools and the Education Welfare Act 2000. Before suspending or expelling a pupil, the
Board shall notify the Educational Welfare Officer in writing in accordance with Section 24
of the Education Welfare Act. The authority to expel a pupil rests with the Board of
Management.

Process:

(i) The parents should be informed of the grounds upon which expulsion is being considered,
and the nature of the evidence being relied upon.

(i) The parents should also be provided with a fair opportunity to consider the evidence and
to offer evidence in rebuttal.

(iii) Having considered all aspects of the case, if the Principal decides to recommend to the
Board of Management that the student be expelled, the Secretary to the BOM must inform the
student’s parents in writing of the decision, the reason/s for it and of their right to make
representations to the Board of Management on behalf of the student. In the interest of the
student, parents should be required to give notice to the Secretary of the Board of
Management of their intention to make such representations no later than a specified date to
enable an early hearing by the Board of Management.

(iv) The parents are entitled to seek access to the student’s file and to documentation relevant
to the expulsion. If the Principal, for whatever reason, refuses to hand over copies of



documentation, the parents may subsequently have a legitimate complaint that full details of
the ‘case to answer’ were not furnished in advance.

(v) Arrangements should be made at the earliest possible date for a joint meeting of the Board
of Management with the Principal and the parents. The recommendation of the Principal and
the representations (if requested) of the parents should be heard by the Board at this meeting.
No new evidence or information which had not previously been made known to the parents
should be introduced at this meeting. The student may need to stand suspended from school
pending the decision of the Board of Management.

(vi) When the Board has heard all of the evidence, the parents and/or their representative/s
and the Principal must withdraw to allow the Board to consider the case. Even though the
Principal is a member of the Board, s/he may not be party to the consideration of the case as
s/he is an involved party. Further, the Board should ensure that any member of the Board who
may have a conflict of interest should be excused and should not participate in the decision.

(vii) To ensure its independence as the final authority in the case, the Board of Management
must not be involved in the process leading to the decision of the Principal to recommend the
expulsion of the student.

(viii) The Board of Management may decide to invite in an independent Board, from another
school to consider the case.

(ix) If the recommendation of the Principal is rejected it is a matter for the Board to decide
what conditions, if any, will apply to the student being allowed back to school.

(x) If the recommendation of the Principal is approved the parents must be informed of their
right to appeal the decision to the Secretary General of the Department of Education and
Skills under Section 29 of the Education Act, 1998.

(xi) Where a Board of Management has taken the decision to expel a student, it is obliged to
notify the designated Educational Welfare Officer of its decision and the reasons for it. A
student shall not be considered expelled before the passing of 20 school days from the receipt
of such notification by the Educational Welfare Officer. The Board is obliged to co-operate
fully with the Educational Welfare Officer in the fulfilment of his/her duties under Section 24
of the Education (Welfare) Act, 2000.

5.3 Appeals

Under Section 29 of the Education Act, 1998, parents (or pupils who have reached the age of
18) are entitled to appeal to the Secretary General of the Department of Education and
Science against some decisions of the Board of Management, including (1) permanent
exclusion from a school and (2) suspension for a period which would bring the cumulative
period of suspension to 20 school days or longer in any one school year.

6. Keeping records




Data on all SSP and PBSP goals for each student is taken throughout the day and
plotted graphically.

This data is analysed daily and weekly by the SNASs teachers, and behaviour analyst.
PCM logs are filled out for all PCM physical intervention carried out for each student
each day. These logs are reviewed and held by the school behaviour analyst.

Incident reports are filled out for any harm done to students or staff members. These
reports are reviewed by the class teacher and, if needed, by the principal and/or
behaviour analyst.

7. Procedures for notification of pupil absences from school

The school attempts to implement a number of strategies to encourage school attendance:

Creating a stimulating and attractive school environment.

Pairing the school and staff members with reinforcement for the students.
Consistently running each student’s PBSP, with an emphasis on reinforcing desirable
behaviours.

Having the appropriate token economy and reinforcement schedules in each student’s
PBSP, that is data-based, so as to allow for breaks from work, as needed, and to
prevent behaviours of concern.

Having fun and stimulating data-based goals within each student’s SSP that are at the
correct level for each student, so as not to create boredom or frustration.

Moving SSP goals on or changing SSP goals very frequently, depending on the data
collected, so as not to create boredom or frustration.

Making parents aware of the terms of the Education Welfare Act and its implications.
When children are absent Parents must contact the school via Aladdin to let them
know of the absence, this is kept on file.

The school uses the standard forms to report on pupil absences and an accumulative
role list is submitted to Tusla.

8. Reference to other Policies

List of other school policies that have a bearing on the Code of Behaviour:

Anti-bullying Policy

Administration of Medication Policy
Substance Use Polic

Admissions Policy

GDPR Policy

Health & Safety Policy



Ratification
Signature (Chairperson)

Date: April 2025

Review date: April 2026



Appendix 1. Reduced School Days

Parent Consent Form

Saplings Special School

Ballyroan Crescent,

Rathfarnham, Dublin 16,

D16 YK88

Tel: 01 4951620

Email: saplingsrathfarnham@saplings.org
Roll Number: 20372C

I/we consent to our son/daughter being placed on a Reduced School day
starting on and to be reviewed on
will attend school for __ days per week from to (time)
Signed:
Parent/Guardian Parent/Guardian

Interventions or supports in place for the student during the period of the reduced school day:

Actions required to support the student’s re-integration to a full school day/week:

Signed:

Principal


mailto:saplingsrathfarnham@saplings.org

Appendix 2.

Parent’s Commitment to Sapling’s Rathfarnham’s Code of Behaviour

We the undersigned parents/guardians of , have read Saplings Code of
Behaviour Policy and understand our role in supporting it.

Signed

Signed

Date




